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ABSTRACT 

This report documents efforts to develop instruments 
for data-gathering and to train field staff in the use of the 
instruments, as part of a feasibility study designed to validate a 
conceptual framework that describes the elements of California's 
special education prereferral and alternative assessment procedures 
for ethno-linguistically diverse students at the elementary level. 
The conceptual framework identifies the prereferral intervention 
process as a multi-channel student flow system through which a 
student at risk who is experiencing problems with learnincr academic 
skills is reviewed and placed in one of the following six categories 
of prograiii and/or placement modifications: (1) return the student to 
the originating mainstream teacher; (2) reassign the student to 
another classroom; (3) adjust environmental factors; (4) provide 
remedial instruction services; (5) provide ongoing support services; 
and (6) refer student directly for special education assessment and 
placement. It is hypothesized that the frequency with which students 
at risk are channeled into each of the six outcome categories is 
predicted by eight factors representing various demographic and 
individual student characteristics such as problem etiology and 
diagnosis, family and demographic characteristics, school climate and 
culture, and service availability. Ten original instruments were 
developed to gather data to test these hypotheses, and other existing 
instruments were incorporated into the instrumentation package. 
Copies of the forms are provided* (17 references) (JDD) 
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THE CALIFORNIA EDUCATIONAL RESEARCH COOPERATIVE 

CERC is a unique partnership between county and local school systems and the School of Education at the 
University of California, Riverside. It is designed to serve as a research and development center for .sponsoring 
county offices of education and local school districts-combining the professional experience and practical wisdom 
of practicing professionals with the theoretical interests and research talents of the UCR School of Education faculty. 

CERC is organized to pursue six broad goals. These goals serve the needs and interests of cooperating public school 
xiiembers and the University by providing: 



• Tangible practical support for school improvement 



• Proven strategies for resolving instructional, 
management, policy and planning issues facing public 
education. 

• Valuable professional development opportunities 
for current and future school leaders. 



• Support for data-based decision-making 
among school leaders. 

• Research, planning ai 1 evaluation activities 
that are meaningfully interpreted and applied 
to school district problems, and 

• Data analysis to assist in gent^rating public 
support for effective school pn?granis. 



In addition to conducting research in these areas, CERC publishes reports and briefs on a variety of educaticmal 
issues. CERC also sponsors regional workshops for local educational leaders. 
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A Technical Report of the Feasibr'^ty Study 

Introduction 

A feasibihty study has been cooperatively imdertaken by the California State 
Department of Education, Special Education Division, and the California Educational 
Research Cooperative (CERC) at the University of California, Riverside. The purpose 
of the study is to validate a proposed conceptual framework that describes the 
elements of the special education pre-referral and alternative assessment procedures 
for ethno-linguistically diverse students at the elementary level (Boyer, 1987; Curtis 
& Meyers, 1988; Friend, 1988; Graden, 1989; Graden, Casey & Christenson, 1985; Idol, 
Paclucci, Whitcomb & Nevin, 1986; Knitzer, 1982; Phillips & McCullough, 1990; Will, 
1986). 

The research design for this feasibility study is composed of two parts, 
Phase I and Phase II. Phase I of the study addresses the impact of various 
demographic and individual student characteristics on the program decisions which 
result from the pre-referral intervention process. Phase II of the project will examine 
the level of agreement between alternative assessment practices and traditional 
assessment practices in establishing eligibility for special education programs for 
ethnic and linguistic minority students referred by the Child Study Team (CST) for 
special education assessment. 

Phase I has been partitioned into two contracts. Contract One, which has been 
assigned to CERC, calls for form and instrument development and the training of 
researchers in the use of the forms and instruments. Contract Two stipulates the 
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coUection of data through the use of fonns and instruments developed for C!ontract 
One. This document reports on the research completed to develop instruments for 
data-gathering, and on the training of field staff in the use of the forms and 
instruments for Phase I, Contract One. 
Purpose and ConRepti^ ^ Framftwn^ fe 

The conceptual firamework which guides Phase I of the study identifies the pre- 
referral intervention process as a multi-channel student flow system through which 
a student at risk who is experiencing problems with learning academic skiUs is 
reviewed, and one of six categories of program and/or placement modifications is 
selected in order to ameUorate the effects of the identified academic learning 
problems (Chalfant, I>ysh & Moultrie, 1979; Curtis & Zins, 1981; Giaden et al., 1985; 
Idol-Maestas, 1983; Pugach & Johnson, 1989). 

The six categories of program and/or placement modifications include: 
(1) retmn the student at risk to the mainstream teacher, (2) reassign the student at 
risk to another classroom, (3) adjust environmental factors, (4) provide remedial 
instruction services, (6) provide ongoing support services, and (6) refer student directiy 
for special education assessment and placement. 

It is hypothesized that the frequency with which students at risk are channeled 
into each of the six outcome categories is predicted by eight factors which represent 
various demographic and iirdividual Htudenc characteristics. These eight clusters of 
variables include: (1) problem etiology ami dia^^osis, (2) family and demographic 
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characteristics, (3) professional ideology, (4) staff training and experience, (5) school 
climate and culture, (6) school organization, (7) school program design, and (8) service 
availability (see Appendix A). 

Path analysis will be used to examine the relative impact of each of these eight 
factors on the six placement options of the pre-referral Child Study Team (Li, 1975). 

Ten original instruments were developed for contract one, division one. Two 
instruments from the California State Department of Education and state forms for 
the California Basic Educational Data System (CBEDS) and California Assessment 
Program (CAP) score data reporting were incorporated into the instrumentation 
package. These instruments wiU be used to test the hypotheses presented in the 
following section. 
Hvpothesea 

The forms and instruments attached to this report will organize field data 
coUection and provide the means to test the following hypotheses (see Appendix B). 

Hypothe^i^l . Academic learning problems are more likely to receive prompt 
attention and are more likely to precipitate a student's direct referral to special 
education if they are accompanied by behavioral or other social/emotional factors. 

HypQthggip 2 . Ethno-linguisticaUy diverse chUdren are more likely to be 
diagnosed as having significant difficulties with learning and are more Ukely to be 
referred for special education. 
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Pvpothesis 3 . Ethno-linguisticaUy diverse chUdren with similarly diagnosed 
learning difficulties will receive predictably different service modifications, even after 
controlling for service availability at the school. 

PYPPtl^ggiff 4 . Professional ideology plays a m^o- role in controlling the 
frequency and nature of identified learning problems. 

HypQthgffifi p . Turbulent schools are less Ukely to identify learning problems, 
but they are more likely to refer identified problem learners for special education 
assessment and placement. 

HypQth^W f} . Schools with strong reform-oriented principals are more likely 
to identify large numbers of problem ; ;>amers but are less Ukely to refer them for 
special education assessment and placement. 

HypQthggig 7 . Schools serving higher socio-economic status neighborhoods are 
likefy to identify fewer problem learners, but more likely to refer those who are 
identified for assessment and placement into special education programs. 

HypQth?gip 3 . Schools with experienced and weU-trained staffs are Ukely to 
have a larger variety of pre-referral options for students and to have a larger number 
of student service modifications. 

HypQth^pipp . Schools with a strong parent participation component wiU be less 
Ukely to refer problem learners to special education. 

IfyPQthggis IQ . Schools perceived by parents as effective in terms of assistance 
to their children wiU be less Ukely to refer students to special education. 
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The Sample 

As described in the proposal submitted to the U.S. Department of Education, 
the sample from which data will be coUected is to include both ethno-linguisticaUy 
diverse and non-ethno-linguisticaUy diverse elementaiy-level students who are 
referred to the CST because of academic and behavioral problems in school. 

A general narrative describing the process of form and instrument development 
and a brief description of each instrument is given in the next two sections of this 
report. 

Instrument and Form Development Methodology 

totrumgnt and fprm ^wlppment tpf^m . A team for form and instrument 
development was assembled. It was composed of a group of experts with a variety of 
specializations. These speciaUzations included social science theory, special education, 
organization theoiy, reading and language arts education, science education, 
educational administration, social science research methodologyr, quantitative data 
analysis, and desktop publishing. The overaU form and instrument development was 
guided by the principal investigator; however, the details of the form and instrument 
development process were coordinated by a team member. 

In addition to the development team, various consultants were identified and 
utiUzed in the form and instrument development process. Consultants were used to 
assist with in the translations of certain forms from English into the Spanish language 
at an appropriate reading level, to provide advice regarding the functionaUty of various 
forms and instruments for practical use in schools, and to review aU instrmnents and 
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fonns for their appropriateness of use with a variety of cultural and ethnic groups. 

Criteria guiding form and inatnimpnt. H evelopment. The development of the 
forms and instruments was collectively and individually achieved in several ss^eps. 
Prior to the development of all forms and instruments, criteria were established to 
guide the development regarding the underlying conceptual framework, content, style 
and format, administration requirements, and response quaUties and requirements. 
It was decided by the form and instrument development team that all fornis ma 
instruments should meet as closely as possible the following criteria. 

(1) Conceptual Framework: All forms and instruments must be based on and 
consistent with the conceptual framework previously described. AU forms and 
instruments must be designed to collect information to test each of the hypotheses 
formulated for this feasibility study. 

(2) Content: The content of the forms and instruments must be consistent with 
their purposes and should request and supply information needed by both 
practitioners and researchers. 

(3) Style and Format: AU forms and instruments should have the same style and 
format. The style and format of the forms and instruments should lead respondents 
and researchers easUy through the forms with few directions. AdditionaUy, the data 
on completed forms and instruments should lend itself to electronic data entry. 
Completed forms and instruments should be able to be reviewed and stored 
efficiently. 
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AdminiBtrntion requiremRnta, AU forms and instruments should be 
self-explanatory, and the necessity for any verbal directions and/or training should be 
held to a minimum. 

tteSPQ^gg QuMities and reauirementfl . The self-response forms and instruments 
designed to collect * n from practitioners and parents/guardians should be designed 
with dose-ended responses. In addition, those forms and instruments developed for 
data collection by researchers should also contain closed-ended responses insofar as 
possible. In all cases, responses should be designed to ensure that data can be coded 
easily and entered into electronic data storage efficiently. 
Steps in the Form and Instnimftn t Development Proceaa 

The development of the individual forms and instruments was achieved in 
numerous steps. However, with respect to aU forms and instruments, the foUowing 
steps were taken. First, responsibilities for specific form and instrument development 
were assigned to individual team members based on their areas of specialization and 
experience. Second, the specific details regarding the specifications for each form and 
instrument were reviewed by each team member and discussed by the entire team. 
Third, where appropriate, similar forms and instruments currently used in school 
districts were coUected and reviewed for content, style, and format. Fourth, when 
individual team members prepared initial and subsequent drafts of each form or 
instrument, all team members reviewed and critiqued the drafl;s in terms of the 
estabhshed criteria. Fifth, at critical points in the development of some forms and 
instruments, they were reviewed by practitioners for content, style, and utility. Sixth, 

Special Education Project: 7 CFRr iipr 

Technical Report ^^^^ ® 



10 



the final draft of each form or instrument was established when consensus of all team 
members and relevant consultants was reached regarding its satisfactoiy completion. 
Descrintion of I nstruments 

In this section, each form and instrument is described in terms of its purpose, 
type and parts. Specific directions are given with each form and instrument. These 
directions make exphcit the processes for completing the form or instrument and 
indicate where the completed form or instrument will be housed. 

Form A-1; Human Subjects Review Form. The Human Subjects Review Form 
provides information to the University of California. It describes the study and 
precautions taken to protect human subjects. The University of California, Riverside 
Human Subjects Review Committee will examine the procedural details of the project 
to ensure project compliance with state law. Approval to conduct the project wiU be 
granted by the university prior to the commencement of the project. 

Form B.1: District /Snh ml Selection C riteria Form . The District/School 
Selection Criteria Form describes the selection criteria for each district/school being 
considered for inclusion in the study. The criteria include the ethno linguistic 
characteristics of students, avaUability of pre-referral interventions, -^A wtihzation of 
alternative assessments. This form wiU be provided and completed by the California 
State Department of Education. 

Form B-2: District Apprnv»l Form The District Approval Form is a sample 
letter. The purpose of this letter is to obtam the written consent of school districts, 
indicating their willingness to participate in the study. This form wiU be made 
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avaUable to school districts by the California State Department of Education. The 
completed and agaed forms will be forwarded to the Department of Eaucation by the 
participating school districts. 

Fpnn C-l; Pnrpnt/Qnardian Permi«.inn Vnr^. The Parent/Guardian 
Permission Form has two parts. The first part is a letter to parents/guardians which 
contains a short description of the puipose and importance of the study, and which 
requests permission for their chad's participation in the study. The second part is the 
Parent/Guardian Permission Slip. The signed sUp grants permission for the child to 
participate in the stady. The Parent/Guardian Permission SUp will be returned to 
the school site. Both parte of the form have been translated into the Spanish language 
at an appropriate reading leveL 

gt InrtrHmgnr.. The ChUd Study Team 
Case Report Instrument is designed for three purposes. The first puipose is to coUect 
information regarding the teacher's description of the chUd's problem. The second 
purpose is to coDect the ChUd Study Team's (CST) recommendations for 
interventions, and the third purpose is to gather relevant research data. This 
tastrmnent was developed in part from the Instructional Program Options «,d 
Support Services categories of a Pem^ylvania Department of Education/University 
of Pittsburgh study (Zigmond & McCaU. 1989). The original form will become part 
of the student's file, and the field investigator will fUe a dupUcate copy in the research 
office. 
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Fprm M; Stu<j gnt. Ap sfe/asment R eport Instrument . The Student Assessment 
Report Instrument wiU be used to gather information about students who are referred 
for assessment There are five sections to this instrument. The first section soUcits 
information on the assessing psychologist. The second section coUects data on 
characteristics of alternative assessment practices used. The third section requires 
a report on findings firom alternative assessments. The fourth section caUs for a 
report on CST action based on assessment, and the fifth section collects data on 
reassessment procedures, including the results of WISC-R testing & Woodcock- 
Johnson testing. Sections relevant to the student, 2 through 5, wiU be kept in the 
student's file. The first section of the original form along with a copy of sections two 
through five wiU be filed in the research office by the field investigator. 

Fa rm D4; gybo^l gi^ g Descrip tive Data Inatnimftnt . The School Site 
Descriptive Data Instrument has two parts. The first part requests CBEDS and CAP 
data on school staff", student performance, and student and staff demographics. Based 
on the match between data in this completed instrument and criteria established by 
the District/School Selection Criteria Form, the California State Department of 
Education will select districts/schools for possible inclusion in the study. This 
instrument wiU be made available and completed by the State Department of 
Education. The second part of the instrument provides a form for the systematic 
gathering of additional demographic data on school site teachers and staff and is 
included in this report. This instrument is to be completed by the field investigator 
and returned to the research office. 
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Form D-2: Teacher Viewa of School Opera tions & CUmate Survey. The Teacher 
Views of School Operations and Climate survey is de^^^'gned to collect data on teacher 
views of school program operations, availability and efficacy of pre-referral options, 
operations of the GST, and current ^stems of student assessment. The instrument 
was developed in part from the Kettenng School Climate Profile (Johnson, Dixon & 
Robinson, 1987) and employed a theoretical construct proposed by William G. Spady 
and Douglas E. Mitchell (1977). The completed surveys will be returned to the 
research office. 

Form D-3: Parent/Guardian Survev . The Parent/Guardian Survey is designed 
to collect data on parent perceptions of the quality of regular and special education 
services at their child's school, along with the parent's assessment of the child's 
learning problems. This survey has been translated into the Spanish language at an 
appiopriate reading level. It will be sent to parents and guardians with the 
Parent/Guardian Permission Form. A procedure will be established at each school 
to ensure that all parent surveys as well as permission sUps are accurately completed 
and returned to the school site. 

Form E-1: School Case Report Instrument . The School Case Report Instrument 
provides a systematic means of recording the pre-referral status of all students, 
included and not included in the sample, who have been identified as problem learners 
and brought to the attention of the pre-referral and/or assessment ^sterns in each 
sample school. This instrument will also provide for the documentation of ongoing 
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CST reviews of the students. The original wiU be maintained in the CST files, and 
copies will be filed in the research office. 

Form Site Visit Observation Renort. Vn^ The Site Visit Observation 
Report Form will be used by the field investigator to i^tematically observe and 
report on school site activities related to an identified student. The form is organized 
into four categories of activity. These activities include, but are not hmited to, 
student-teacher activities and interactions in the classroom, CST processes, school 
staff activities associated with CST processes, and parent activities associated with 
CST activities. The field investigator wiU return the form to the research office. 

Form E-3: Interview I^cor^ Fprrn . The Interview Record Form provides an 
interview protocol to be used by the field investigator to interview administrators, 
school staff, students and/or parents and guardians during visits to the sample school 
sites. The purpose of the protocol is to gather quaUtative data on perceptions and 
attitudes toward site-specific pre-referral systems. Completed forms will be filed in the 
research office. 
Training 

The trainingprocess as outlined in Phase I, Contract One, was adljusted to focus 
training resources on a core field staff. The core staff was trained in the use of the 
forms and instruments, and data collection and analysis on the effects of pre-referral 
intervention processes, or referral for special education, for ethno-hnguisticaUy diverse 
students. The core staff consisted of Kannanayakal R^an, CERC Resoarch Fellow, 
Linda Scott, CERC Research Associate, and Jos6 Martinez and David Ragsdale of the 

Special Education Proiect: 12 

Technical Report CERC @ UCR 



15 



state Department of Education, Special Education Division. Training was completed 
in the CERC research office shortly after the instruments were developed, and on-site 
during the the field testing stage at two elementary school test sites in the Southern 
California area. 
Summary 

For Phase I, Contract One, of the f,,...oihty study, ten origmal instruments 
were designed. These instruments measure the impact which various demographic 
and individual student characteristics have on the special education identification and 
pre-referral interventliiu procedures for ethno-linguisticaUy diverse students at the 
elementaiy level, as well as subsequent outcomes. In addition, a core field staff was 
trained in the rationale and use of the forms and instruments for data coUection. 

The development of these instruments is based on a conceptual fi-amework 
which :• lentifies the pre-referral intervention process as a multi-channel student flow 
system consisting of six categories of program and /or placement modifications. It is 
hypothesized that eight factors which represent various demographic and individual 
student characteristics predict the frequency with which students at risk are 
channeled into each of the program or placement modifications. 
Field Tftat 

Upon completion of the forms and instruments, two elementary schools in the 
Southern California area consented to being a field test site for preliminary forms and 
instrmnents, and for an examination of the feasibiUty of using the forms and 
instrmnents in the school-based processes for identifying problem learners. In 
Special Education Project! i q 

Teclinical Report CERC @ UCR 



ERIC 



addition, both school sites agreed to request that parents who attend Child Study 
Team meetings complete the Parent/Guardian Survey in the English and Spanish 
languages. 

Based on the results of this field test information, several minor revisions were 
made to the forms and instruments. Furthermore, the results of the field testing 
strongly indicate that schools sites should be selected on the basis of their willingness 
to use the forms and instruments developed for this feasibility study, rather than 
those already in use at the school sites. 
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Pre-referral Project 
Letter to Parents 



Dear Parent/Guardian: 

The California State Department of Education is conducting a study of education 
programs in your diild's school This letter is to ask permission for your child to 
participate in this important study. Your cooperation will help us to learn how to 
better serve children throu^^out CMfomia. 

Participation in the study will not disturb or change your child's education in any way. 
We will only be observing and recording information and will not contact your child 
directly. 

We will gather information through: (1) a review of school records, (2) a survey of 
teachers and school staff, and (3) the Parent/Guardian Information Survey attached 
to this letter. All information about your child will be kept strictly confidential You 
may review information about your child, if you wish. 

If you are willing to have your child participate in this study, please complete the 
enclosed Parent/Guardian Permission Slip and the Pareiit/Guardian 
Information Surv^. Please return the permission slip emd the survey to the 
University of California, Riverside, as soon as possible. You may use the enclosed 
stamped, addressed envelope. 

Thank you for your help. If you have any questions, please contact: 

California Educational Research Cooperative (CERC) 
School of Education 
University of California 
Riverside, CA 92521 

(714) 787-3026 



Sincerely, 
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Pre-referral Project 



Parent/Guardian Pennissioii Slip 



I give my permission for my child, 



* u ^ i^.r^ , viasiname; (first name) 

to be part of the stucfy described in the attached letter. I agree to allow the studv 



(last name) (first name) 

»ea in 

„ „ ^hnt^^ 

information about him or her. 
Parent/Guardian Signature^ 

Date / I 

(Month) (Day) (Year) 



Please return the signed pennission sheet with the completed parent/guardian survey 
in the enclosed envelope. Your assistance is greatly appreciated. ^^"^^^^^^ 
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Carta de Permiso 

a los Padres o Guardiane^ 



Estimados Padres o Guardianes: 

El Departamento de Educaddn del Estado de California est& (X)nduciendo un estudio 
sobre el programa educative en la escuela de su estudiante. Esta carta es para pedir 
su consentimiento en la participaci6n de su estudiante en 68te estudio importante 
Su cooperaci6n nos ayudar6 a aprender como servir mejor a los estudiantes a trav6s 
de todo el estado. 

La participaci6n en el estudio no molestarA o cambiarA en ninguna forma la educacibn 
de su estudiante. S6lo estaremos observando y anotando informaddn; no tendremos 
contacto con su estudiante directamente. 

Recogeremos nuestra informaci6n a trav6s: (1) un repaso de los archivos de la escuela; 
(2) una encuesta - los maestros y personal, y, (3) la informaci6n suministrada por los 
padres o guardianes en el formulario anexado a esta carta. Toda la informaci6n 
recibida acerca del mlio serA estrictamente confidencial. Ustedes podrto revizar la 
mformacibn acerca de su estudiante si asi lo desean. 

Si ustedes permiten que su estudiante participe en este estudio, por favor, completen 
la c^ta de Penniso para Padres o Guardianes y la Encuesta Informativa de 
los Padres o Guardianes. Por favor devu61van el Permiso y la Encuesta incluldas 
a la escula de su estudiante tan pronto como les sea posible. Para su conveniencia les 
hemos mcluldo un sobre listo con direccibn y estampillaa. 

Gracias por su ayuda y colaboraci6n. Si tienen preguntas, por favor Uamar a: 

California Educational Research Cooperative (CERC) 
School of Education 
University of CaHfomia 
Riverside, CA 92521 

(714) 787-3026 



Su seguro servidor, 
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Carta de Permiso 



A los Padres o Guardianes: 
Doy permiso al estudiante 



(Apellido) (Nombre) 
para participar en el estudio explicado en la carta adjunta. Autorizo al equipo 

haciendo el estudio para que revice los archivos de la escuela del estudiante y reuna 

las observaciones y la informaci6n de la Encuesta acerca de 61 o eUa. Recuerden que 

6sta informacidn es completamente confidencial. 



Firma del Padre o de la Madre o Guardian. 

Fecha 

mes /dia /aflo 



Per favor devuelvan 6sta forma firmada, y la encuesta completada en el sobre 
incluldo. Su asistencia es de mucho valor. 
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CHILD STUDY TEAM CASE REPORT 

(Pages 1-3 to be completed by Student's Teacher) 



Referred by: 



Date: / / 

Mo Day Yr 



Reason for referral: 



For office use only: 

Date: _ / _/ 
Mo7 Day/Yr" 

Code: 



Student's name 
(Please print) 
Date of Birth 



Last 



School 



Mo Day Yr 



Age 



First 

Gender M 
District 



Middle Initial 
F Grade 



Teacher 



Parent/ Guardian 



Address 



Last 



Phone 



First 



Middle Initial 



Home 



Work 



Street 

Student's Ethnicity (Check) 
1 Native American 
] Korean 
] Japanese 
j Chinese 
1 Vietnamese 



Cily 

] Cambodian 

J Laotian 

] Asian Indian 

] Other Asian 

] Hawaiian 



State 

] Samoan 
] Guamanian 
] Tahitian 
J Other Pacific 
Islander 



Zip Code 

] Filipino 

] Hispanic 

] Black 

] White 

] Other 



Primaiy language spoken by student 



Primary language spoken in student's home 

English Fluen<y: [ ] Fluent [ ] Low or no English profScienQr LEP/NEP 



Has student been previously referred to a Child Study Team ? [ ] No [ ] Yes -Date 
Has student ever been retained ? [ ] No [ ] Yes - Grade 

Has stadent ever received^ [] Speech/Language [] Resource Specialist Program [] Special Class 

[] Bihngual Class [ ] CoumieUng [] Chapter I [] Gifted and Talented Education 

Health concerns 



Most recent standardized test results: (percentiles / grade equivalents) 

Test name Form Level 

Math 

Concepts _ 

Reading 

Word Recognition _ 
Language 

Vocabulaiy / 



Wears glasses? [ ] No [ ] Yes 



Not Available 

Total Math 

Total Reading / 



I Computation / Problem Solving / 

I Comprehens'on / 

Spelling _y___ Writing J Total Language ) 

Do the test scores reflect student's current classroom performance? Total Test Battery f 

Reading [ lYes [ ] No] Language [ ] Yes [ ] No 



Math[ ]Yes [ ] No 
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Description of Stiident's Difficulties 



1 


2 


3 


4 


Not 


Slightly 


Moderately 


Concerned 


Concerned 


Concerned 


Concerned 





Reading [Concern Level: 1 2 3 4 5 6] 



1. 
2. 

3. 
4. 

6. 
' 7. 

8- 
' 9. 

10. 
11. 
12. 

13. 
14. 
15. 

16. 
17. 
18. 



Does not know alphabet 
Reversals/invernons (d for b, u for n, was 
for saw, etc) 

Poor sight recognition vocabulary 

Poor pronunciation of words 

Does not keep place on a page 

Moves head rather than eyes when reading 

Unable to break a word into syllables or 

into individual sounds 

Unable to recognize rhyming words 

Unable to combine parts of words into a 

whde word 

RefLses to read when asked 

Has a limited vocabulaiy 

Unable to understand prepositions (under, 

beside, around, on, etc) 

Does not get main idea 

Does not oiganize fiicts sequentially 

Does not understand relationship of 

supporting details 

Does not draw inferences firom what is read 
Does not define new words from context 
Unable to scan for specific information 



Handwriting [ConcerB Level: 1 2 3 4 5 6] 



19. 
'20. 

21. 

22. 
23 
24 



Has not established a preferred hand 
Has difficulty with the physical task of 
handwriting 

Has difficulty in copying letters and 
graphics 

Does not space letters and words properly 
Reversals/inversions in written work 
Letters well formed but writing speed 
exceptionally slow 
Others) 



5 

Very 
Concerned 



6 

Critically 
Concerned 



Spelling [Concern Level: 1 2 3 4 5 6] 



26. 
26. 
'27. 
28. 
29. 
30. 

31. 



Does not distinguish left and right 
Does not write own name 
Does not write dictated spelling words 
Has not developed a spelling vocabulaiy 
Does not recognize variant spellings 
Words contain all necessaiy letters but out 
of order. 

Spells word oraDy, but does not write it 
Others) 



Language/Speech [Concern Level: 1 2 3 4 5 6] 



32. 
33. 
34. 



35. 
36. 
37. 



Uses immature speech sounds 
Has difficulty relating an experience 
Has excessive repetition of sounds at 
beginning of words or 'blocks' on certain 
sounds 

Has a Umited vocabulary 

Sentences are worded inappropriately 

Has 'unusual' conversational skills 



Work Habits [Concern Level: 1 2 3 4 5 6] 



38. 
'39. 
'40. 
'41. 
'42. 

43. 

44. 

45. 

46. 



Does not follow directions 
Seldom complete *i work 
Paper work is excessively mes^ 
Is disorganized and inattentive 
Resists new learning tasks 
Demands a lot of teacher attention 
Attention span is limited 
Is easily dis^vcted 

Hrs difficulty in remembering things 
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1 


2 


3 


4 


5 


6 1 


Not 


Slightly 


Modemtely 


Concerned 


Veiy 


CriUcnlly 


Concerned 


Concerned 


Concerned 




Concerned 


Concerned 



Math [Concern Level: 1 2 3 4 5 6] 

47. Cannot count backwards from a specified 

number 

48. Has difficulty with addit^on/substraction 

49. Doe& not understand coin value 

50. Does not change money 

51. Does not know multiplication tables 

52. Lw^ not do long division 

53. Does not multiply with decimals 

54. Does not divide with decimals 

55. Does not understand spatial concepts 

56. Does not group concrete olyects 

57. Does not understand the concepts of 

weights, measurements, and time 
58. Does not understand whole/part 

relationships 

59. Does not understand concept of decimals 

60. Has dl^^culty with puzzles or abstract 

problem solving 
61. Unable to distinguish differences in shapes 

and sizes 

62. Unable to look at a group of olyects and tell 

which has the greater amount 

63. Does not dassify or organize things into 

simple categories 

64. Does not understand the concept of set 

65. Does not participate in math chsswork 

66. Fails to complete math assignments 

Behavior [Concern Leveh 1 2 3 4 5 6] 

'37. Uncommunicative, non-responsive 

68. Impulsive 

69. Aggressive 

70. Has poor relations with peers 

71. Does not establish good relationships with 

adults 

72. Frequently disobeys in a hostUe or passive 

manner 

73. Resorts to temper tantrums to get own way 

74. Pouts or sulks often 

75. Is isolated and withdrawn, daydreams 

76. Shy and timid 

77. Talks out or shouts without permission 

78. Makes meaningless or animal noises 

79. Damages or destroys things 

80. Manipulates others into inappropriate 

behavior 



81. Appears tense or anxious 

82. Unexpected or inappropriate mood changes 

83. Generally unhappy or depressed 
84* Feelings are easily hurt 

85. Exaggerated sense of capabilities 

86. Cries easfly and often 

87. Gives up easily 

88. Asks for help excessively 

89. Gets angiy quickly 

90. Appears to be easily distracted 

91. Denies own actions 

92. Defiant 

93. Has great difficulty conforming to rules 
Blames others for actions 

95. Over-reacts to criticism and blame 



Health/Physical [Concent Levels 1 2 3 4 5 6] 

96 Physically veiy large or small for age 

97. Prefers activities normal to younger 

children 

2^ 98. Is sick more than aormal 

99. Is often sleepy 

100. UnusueJly poor attendance 

^101 Poor personal hygiene 

102. Lacks average muscular strength to 

perform physical tasks 
^103. Gtades are poorer than apparent ability 

^104. Always on the move 

105. Has difficulty with manuscript or cursive 

handwriting 

^106. Does not follow a rhythm pattern 

^107. Does not appear to have a dominant hand 

^108. Walks or runs in a peci^Kar manner 

^109. Does not accurately thivv/ or catch a ball 

110. Trembles and shakes 

^111. Rocks or rotates body excessively 

^112. Inapp* ipriate facial, hand, or body gestures 

when eaking 
_113. Thrusts head forward or backward while 

looking at distant olijects 
^114. Places head close to book or desk when 

reading or writing 
^115. Unable to copy words or numbers from the 

chalkboard 

^116. Unable to discriminate between colors 
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Child Study Team Intervention Recommendations 
(Pages 4-7 to be completed by Child Study Team) 



STUDENT'S NAME: 

(Please print) Last Rrst Middle Initial 

Of the interventions listed below, check/write hi the appropriate box to indicate 



In tiAV^VAn f*! g\w% e« 


Wnat 

hiterventions 
were tried? 
(Date) 


Was it 
success- 
ful? 
Yes/No 


What is recomm- 
ended and 
date of 

recommendation 


Speeial prognms within ih» achool 


1. Gifted/talented programs (GT) 








2, Remedial math program (BMP) 








3. Remedial reading program (RRP) 






- 


1 4. Remedial writing program (RWP) 








1 5. Resource room instruction (RR) 








1 6. Social skills training program (SST) 








H 7. Special needs summer program(SUM) 








1 8. Students at-risk program (SAR) 








1 9. Study skills training program (ST) 








1 10. Survival skills training progtBin(SV) 








1 11. Chapter I (CH.D 









School Practices 



12. Big brother/sister programs (BBS) 








13. Crisis intervention team (CIT) 








1 14. Exclusion .from extra curricular activities 
1 (XXC) 








15. Grade retentim (GR) 









16. In-school student advocate (ISA) 








17. In-school suspensivm (ISS) 








18. School attendance m n«w board (SARB) 








19. Transfer to another clt\«/teacher (TAG) 
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STUDENT'S NAME: 

(Weaae print) Lui iS Middle Initial 



1 Interventloius 


wnai 

Intarventloni 
ware tried? 
(Data) 


Was it 
Success- 
All? 
Yes/No 


What is recommended 
and date of 
recommendation 


ClBMroom altematlvM within • school 


20. Classroom with reduced enrollment CBR) 








21. Flexible schedule (FS) 








22. Full-day kindergarten (FK) 








23. Pre-kindergarten (PK) 








24. Pre-first grade (PF) 








1 26. Special needs classroom (SNC) 








Classroom practices 







26. Change of instruction group (CIG) 








27. Exclusion from non-curricular 
activities (XNC) 








28. Extra assignments (EA) 








29. Extra hdn outside of dum nSTTO) 








30. Instruction to sensitize student to special 
needs of others (ISN) 








31. Modification of environment (ME) 








82. Peer tutoring (PT) 








38. Reduction of grade (RG) 








34. Student-teacher conferences (STC) 








35. Student-teacher contracts (STC) 








86. Student-teacher-parent contracts (STPC) 








37. Teacher-parent contracts (TPCF) 








38. Team teaching (TT) 








1 39. Use of paraprofessionals (PAR) 








1 40. Use of volunteers/student teachers 
1 (VOL) 









41. Transfer to another district (TOD) 








42. Transfer to another school within 
district (TID) 
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STUDENT'S NAME: 
(Please print) 



Last 



First 



Middle Initial 



1 Interventions: 


What 

IntArvAiitlfiiifl 
were tried? 
(Date) 


Was It 

ftd? 
Yee/No 


What la recommended 
recommendation? 


1 Modified inatruetlonal practices 


1 43. Adapted curricula (AC) 








II 44. Adapted materials (AM) 








45. Alternative means for demonstrating 
achievement and/or competency (ADA) 








46. Alternative testing techniques (ATT) 








47. Assessment of and accommodation to 
student's individual learning style (ILS) 








1 48. Behavior modification (BMO) 








1 49. Charting behavior/progress (CB) 








1 50. Computer-assisted instruction (CAI) 









1 51. Individual instruction (0) 








1 52. Multi-sensoiy approach (MSA) 









1 63. Opportunities for drill & practice (ODP) 








1 54. Small group instruction (SGD 








1 55. Task analysis (TA) 








1 68. Use of leamiiur nids CLA.^ 








57. Use of concrete materials (CM) 








58. Variety of grading systems (VGS) 









59. Bilingual services^nstmction (BIL) 








60. ESL/LEP services/instruction (ESL) 








61. Evaluation/diagnostic services (EDS) 








62. Guidance counseling (GC) 








33. Nursing/health services (NHS) 








1 64. Interpreter (INT) 








1 65. Note taker (NT) 








66. P^chological counseling (PC) 








67. Social work counseling (SW) 








68. Speech therapy (SPT) 
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STUDENT'S NAME: 

(Please print) Last Fi;;^ Middle Initial 



Interventions: 


What 

intervAntfnna 


Was it 
ouccess* 
All? 
Yes/No 


What is recommended 
and date of 
recommendation? 


Services to teacher 


were tried? 
(Date) 


Lnila Study Team services (CST) 








/u. computer services (CS) 








71. Consultation with master teacher (MT) 








72. Consultation with other professionals 
(CP) 








73. In-service training (1ST) 








74. Paraprofessional support (PPS) 








75. Provision for voluntary tnmsfer (PVT) 








76. Referral process for students with 
learning or behavioral problems (RER) 








77. Student evaluation/diagnostic 
services (SEDS) 








78. Teacher assistance team (TAT) 








79. Teacher support group (TSG) 








80. Team planning (TP) 








81. Informal teacher support group (ITSG) 









Other interventions 



82. Increase grade GG) 








83. 








84. 
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STUDENT'S NAME: 

(Please print) Last First Middle Initial 



CST Review date: / / _ 

Mo Day Yr 



CHILD STUDY TEAM PARTICIPANTS: 














Principal/ (Chairperson) 


Mo Bay Yt^ 


Classroom teachers) Mo Day Yr | 










Spedalist(8) 


Mo Day Yr 


Parent(8) ■ . 


Mo Day Yr | 


Other(8) (specify) 


Mo'DajTYr^ 


Other(8) (specif . 


Mo Day Yr 
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student Assessment Report 

All Information It to be kept ttrictly confidential and tlie form returned 
to tlie CERC oilfice. 

A. Infonnatioik on Assessing P^chologist 

Directions: The field investigator will complete Part (A) of this 

form by conducting a single interview with the assessing 

psychologist. 



or offic^SSn^T" 

Date: _/ 

Mo Day Yr 
Code: 



Psychologist's Name 
(Please print) 



Last 



First 



Middle Initial 



Date of Birth / / 

Mo / Day / Yr 



Gender M 



Credential(s) and date 
awarded 



Multiple Subject 
Secondary 
Administrative 
Other: 



[ 


] 












Mo 


/ 


Yr 


[ 


] 










Mo 


/ 


Yr 


[ 


] 










Mo 


/ 


Yr 


[ 


] 










Mo 


/ 


Yr 



Degrees Held 



BA [ ] 
MA [ ] 
Ed.D [ ] 
Other 



BS[ ] 
MS[ ] 
Ph.D [ ] 



Professional Positions Held 
(I ist most recent first) 



Mo 


/ 


Yr 


Mo 


/ 


Yr 


Mo 


/ 


Yr 


Mo 


/ 


Yr 



Description: 



From 



Assessing psychologist's primary language 



secondary language 



Indicate assessing p^chologist's self-report of his/her ethnicity (check.) 



[ J Native American 
[ ] Korean 
[ ] Japanese 
[ ] Chinese 
[ ] Vietnamese 



] Cambodian 
] Laotian 
] Asian Ip' ' ua 
] Other Asian 
] Hawaiian 



[ ] Samoan 
[ ] Guamanian 
[ ITahitian 
[ ] Other Pacific 
Islander 



[ ] Filipino 

[ ] Hispanic 

[ ] Black 

[ ] White 

[ ] Other 



To 
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student Assessment Report 

B. Description of Alternative Assessment Practices Used for this Student 

Directions: The field investigator will complete Parts (B) and (C) of this form for each student in 
the sample by ii^terviewing the assessing psychologist. 

Student's Name_^__ 

(Please print) Last First 



Middle Initial 



School 



Grade 



District 



Identify the alternative assessment practices used for this student (Check all that apply). 

[ ] Psychological Processing (PP) [ ] Dynamic Assessment (DA) 

[ ] Cognitive Curriculum (CC) [ ] Guided Assessment (GA) 

[ ] Piagetian Model (PM) [ ] Curriculum-Based Assessment (CBA) 

[ ] Achievement-Achievement (AA) [ ] Curriculum-Based Measurement (CBM) 

[ 1 Other 



For each alternative assessment checked, explain the specific process and materials used in the 
assessment. Describe and explain on page 3 the advantages and disadvantages of each assessment 
compared to standard assessments. 



ALTERNATIVE 
ASSESSMENT 


DATE 
Mo/Day/Yr 


DESCRIPTION 


MATERIALS 
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Student's Name_ 
(Please print) 
B. (Continued) 



Last 



First 



Middle Initial 



Assessing P^chologist's Comments on Advantages & Disadvantages of 

Alternative Assessments 



C. Report of Assessing Psychologist's Findings from Alternative Assessment 

Directions: Indicate an analysis of the student's problems and recommendations for remediation, 
based on alternative assessments. 



Problem Analysis 


Recommendation(s) Based on | 
Alternative Assessment(s) 






1 












li. iceport of Cinua study 'i'eam Action Based on Alternative Assessmeuts """"^ 



Directions: The field investigator will complete Parts (D) and (E) of this form by coUecting CST 
recorded data, reviewing student's files and conducting interviews with appropriate staff members. 



1 CST Action Taken 


Date / / 

Mo Day Yr 


Alternative | 
As8essment(3) Used 
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Student's Name 
(Please print) 



Last 



First 



Middle Initial 



E. Reassessment Report on Standard Methods of Assessment 

Note: Scores are reported as standard scores, not grade equivalent scores or 
percentiles. 



Results of WISC-R Testing Test Date / / 1 

Mo Day Yr I 


Verbal Performance 


Full Scale 







r: 



Results of Woodcock-Johnson Testing Test Date / / 



Academic Assessment 


Math 


Reading 


Written Language 









Results of Other Standard Methods of Assessment 



Type of Instrument 


Test Date: 

_/_/_ 
Mo DayYr 


Assessment Results 
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Name of School 



District 



For office use ottiy?- 
Date ./■ .. / 

■ S(C/,pay!:/, .yEI/ 
Codes 



DATA CATEGORIES FOR TEACHERS AMD STAFF 





Teacher & Staff Name/Title 


Age 


Gender 


Ethnicity* 


11 

nome 

Language 


Type of 

Certificate 

and/or 

Credential 

Held 


Name of 
Institution 
Granting 
Certificate 


Total Years 
of Teaching 
Experience 


Total Years 
of Teaching 
Experience 
In Special 
Education 


Any Other 
Special 
Training or 
Certification 


Any Other 
Staff 
Positions 
Held 


1. 




















— 


2. 




















— 


3. 




















— 


^ 




















— 


5. 






















6. 






















7. 






















8. 






















9. 






















J,0. 






















n. 






















12. 























*Ethn1c Categories (Hrite appropriate category in column provided) 
Native American Vietnamese Other Asian 

Korean Cambodian Hawaiian 

Japanese Laotian Samoan 

Chinese Asian Indian Guamanian 



Tahitian 
Other Pacific 
Islander 
Filipino 



Hispanic 

Black 

White 

Other (specify) 
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Name of School 
District 



DATA CATEGORIES FOR TEACHERS AND STAFF 



Teacher & Stuff Name/Title 


Aoe 




Ethnicity* 


*• 


Type of 
Certlflnte 

Ml lUf W 1 

Credential 
He Id 


Name of 

Institution 

ftr^n^ inn 

Certificate 


Total Years 

Of 1 R4iifn 1 
Experience 


Totil Ympi 
of Teaching 

In Special 
Education 


Anv Othsr 
Special 
irainiiig or 
Certification 


Anv Other 
Stiff 

rOSitiOnS 

Hold 


19. 






















14. 






















19. 






















16. 






















17. 






















18. 






















19. 






















20. 




— ■ ■ 



















21. 






















cc. 






















c3. 






















24. 






















25. 






















26. 






















27. 




















' — 


28. 























♦Ethnic Categories (Hrlte appropriate category in column provided) 

Native American Vietnamese Other Asian Tahitian Hispanic 

Korean Cambodian Hawaiian Other Pacific Black 

Japanese Laotian Samoan Islander White 

Chinese Asian Indian Guamanian Filipino Other (specify) 
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TEACHER VIEWS OF 
SCHOOL OPERATIONS AND CLIMATE 



For OfQce Use Oviy: 
Date: / / 
Mo/1)ay7'Yr. 

Code: 



The California State Department of Education is interested in 
(1) teachers' professional orientations, (2) teachers' views of school 
cUmate, and (3) teachers' views of the effectiveness of student special education pre-refenal options, chUd 
student assessments. Please complete this survey and return it in the enclosed envelope 
to CERC, School of Education, University of California, Riverside, CA 92521-0128. Your responses will 
be held strictly confldentlaL 



Name of Teacher 


1 


IFlease pnnt) Last First liliddle Initial 1 

Date of Birth / / Age Gender M F 1 

Mo/Day/Yr — — 1 
Name of School District | 




Current grade level teaching assignment (circle) 


-K-l -2-31 
-4-6 - 6- 1 


Years of experience teaching in present grade level including 
current year (write number) 




1 Years of experience in present school including this year 
1 (write number) 




1 Years of experience in present district including this year 
1 (write number) 




Total years of teaching experience including this year | 
(write number) 




Special training in dealing with problem learners 1 
(check one) | 


□ None □ Some! 
o Extensive 1 



Your ethnicity (check) 

Native American 

Korean 

Japanese ^ 

Chinese 



Vietnamese 
Cambodian 
Laotian 
Asian Indian 
Other Asian 



Hawaiian 
Samoan 
Guamanian 
Tahitian 
Other Pacific Is. 



Filipino 

Hispanic 

Black 

White 

Other(8pecify) 
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TEACHER PROFESSIONAL ORIENTATION 



What do you beUeve about (1) effective teaching and (2) providing effective services for 
at risk students? Using a scale of 1 to 7, circle a number to indicate the extent each 
activity is: 



f-r- 

I Not 
I Important 



2 

OfUttle 
Importance 



Somewhat 
Important 



4 

Important 



5 

Quite 
Important 



Beliefs about Effective Teaching 



6 

Very 
Important 



7 

Critical 



1. Providing important and useful curricula to students. 

2. Assisting students to grow intellectually. 

3. Developing a warm relationship with the class and students. 

4. Maintaining professional relationships with students. 

5. Developing a relaxed and informal atmosphere in the classroom. 

6. Maintaining an orderly and predictable learning environment. 

7. Getting the most out of students. 

8. Making students feel comfortable and at ease in school. 

9. Helping students fit into the class, school, and community. 

10. Informing students where they stand in the class. 

11. Providing technically sound instruction. 

12. Organizing the classroom for learning. 



1-2-3-4-6-6-7 

1 -2-3-4-6-6-7 

1-2-3-4-6-6-7 

1-2-3-4-6-6-7 

1-2-3-4-6-6-7 

1-2-3-4-5-6-7 

1-2-3-4-6-6-7 

1-2-3-4-5-6-7 

1-2-3-4-5-6-7 

1-2-3-4-5-6-7 

1-2-3-4-5-6-7 

1-2-3-4-5-6-7 
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2 


3 


4 


6 


6 


^ 1 


Not 


OfUttle 


Somewhat 


Important 


Quite 


Veiy 


Critical 


1 Important 


Importance 


Important 




Important 


Important 





Beliefs about Providing EfiTective Services for At-Risk Students 

13. Keeping at-risk students in regular classrooms and having 
teachers work with these students. 

14. Developing school programs outside of the regular classroom 
for at-risk students and using specialists to provide these 
programs. 

15. Developing and providing a special curriculum for at-risk 
students. 

16. Assisting at-risk student to adjust socially and develop 
academically. 

17. Developing warm and supporting relationsips with at-risk 
students. 

18. Dealing with at-risk students in an honest and forthright 
manner. 

19. Reducing academic or other pressure on at-risk students. 

20. Making at-risk students conform to the same classroom and 
school rules as other students. 

21. Holding high performance expectations for at-risk students. 

22. Making at-risk students feel worthwhile. 

23. Helping at-risk students fit in. 

24. Giving at-risk students honest feedback. 

26. Providing specialized instruction for at-risk students. 

26. Organizing the learning environment in a special way for 
at-risk students. 



1-2-3-4-5-6-7 



1-2-3-4-5-6-7 
1-2-3-4-5-6-7 
1-2-3-4-5-6-7 
1-2-3-4-5-6-7 



1-2-3-4 
1-2-3-4 

1-2-3-4 
1-2-3-4 
1-2-3-4 
1-2-3-4 
1-2-3-4 
1-2-3-4 



5-6-7 
5-6-7 

5-6-7 
5-6-7 
5-6-7 
5-6-7 
5-6-7 
5-6-7 
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TEACHER VIEWS OF SCHOOL CLIMATE 

How do you feel about your school? Using the following scale, indicate the extent to which you agree 
disagree with the following statements by circling the appropriate number for each statement. 



or 



Beliefs about your school 



1 

Strongly 
Disagree 


2 

Disagree 


3 

Tend to 
Disagree 


4 

Tend to 
Agree 


5 

Agree 


6 

Strongly 
Agree 



1. New students and faculty members are made to feel welcome 
and part of the group. 



1-2-3-4-5-6 



2. When a problem comes up, this school has procedures for 
working on it; problems are seen as normal challenges, not as 
"rocldng the boat." 

3. Teachers are encouraged to innovate in their classrooms rather 
than to conform. 

4. When a student comes along who has special problems, this 
school works out a plan that helps the student. 

5. Students are encouraged to be creative rather than to conform. 

6. Careful effort is made, when new programs are introduced, to 
adapt them to the particular needs of this conmiunity and 
school. 

7. There is someone in this school whom I can always count on. 

8. The principal really cares about students. 

9. 1 think people in this school care about me as a person; they are 
concerned about more than just ho'A- well I perform my role 
at school (as student, teacher, parent, etc.). 

10. School is a nice place to be because I feel wanted and needed 
there. 



1-2-3-4-5-6 

1-2-3-4-5-6 

1-2-3-4-5-6 
1-2-3-4-5-6 



1-2-3-4-5-6 
1-2-3-4-5-6 
1-2-3-4-5-6 



1-2-3-4-5-6 



1-2-3-4-5-6 
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1 

Strongly 
Disagree 



2 


3 


4 


5 


6 


Disagree 


Tend to 


Tend to 


Agree 


Strongly 




Disagree 


Agree 




Agree 



11. Most people at this school are kind 

12. In this school low-achieving students are respected. 

13. Teachers treat students as persons. 

14. Teachers from one subject area or grade level support those 
from other subject areas or grade levels. 

15. Teachers in this school are proud to be teachers. 

16. Students feel that teachers are "are on then- side." 

17. While we don't always agree, we can share our concerns with 
each other openly. 

18. Students can count on teachers to listen to their side of the 
story and to be fair. 

19. Teachers trust students to use good judgement. 

20. This school makes students enthusiastic about learning. 

21. Attendance is good; students stay away only for urgent and 
good reasons. 

22. Important decisions are made in this school by a governing 
council with representatives from students, faculty, and 
administration. 

23. Teachers in this school are "out in front," seeking better ways 
of teaching and learning. 

24. Students feel that the school program is meaningful and 
relevant to their present and future needs. 



1-2-3-4-5-6 
1-2-3-4-5-6 
1-2-3-4-5-6 
1-2-3-4-5-6 

1-2-3-4-5-6 
1-2-3-4-5-6 
1-2-3-4-5-6 



1-2-3-4-5-6 
1-2-3-4-5-6 
1-2-3-4-5-6 

1-2-3-4-5-6 



1-2-3-4-5-6 



1-2-3-4-5-6 



1-2-3-4-5-6 
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1 


2 


3 


4 


5 


6 


Strongly 


Disagree 


Tend to 


Tend to 


Agree 


Strongly 


Disagree 




Disagree 


Agree 




Agree 



1-2-3-4-5-6 



1-2-3-4-5-6 



25. The school supports parental growth. Regular opportunities 
are provided for parents to be involved in learning activities 
and in examining new ideas. 

26. Administration and teachers collaborate toward making the 
school run effectively; there is Uttle administrator-teacher 
tension. 

27. Differences between individuals and groups G)oth among 
faculty tmd students) are considered to contribute to the 
richness of the school, not to divisive influences. 

1-2-3-4-5-6 

TEACHER VIEWS OF PRE-REFERRAL SPECIAL EDUCATION OPTIONS 

What pre«referral special education options are available in yonr school? For those available, how involved 
are you with each of them? 

For each pre*referral option listed below, check Y (yes) if present in your school or N (no) if not. 
Also, for each option present, circle your level of involvement 0 (not involved), 1 (moderately involved), 
or 2 (highly involved). 



Special progmnfl within tlie mIiooI 


Options available 
in yonr school 


Level of in¥olvement 


1. Gifted/talented program (GT) 


□ Yes aNo 


0-1-2 


2. Remedial math program (RMP) 


□ Yes aNo 


0-1-2 


3. Remedial reading program (RRP) 


□ Yes dNo 


0-1-2 


4. Remedial ^vriting program (RWP) 


□ Yes aNo 


0-1-2 


5. Resource room instruction (RR) 


□ Yes nNo 


0-1-2 


6. Social skills training program (SST) 


□ Yes aNo 


0-1-2 


7. Special needs summer program(SUM} 


□ Yes □No 


0-1-2 


8. Students at-risk program (SAR) 


□ Yes □ No 


0-1-2 


9. Study skills training program (ST) 


□ Yes □No 


0-1-2 


10. Survival skills training program (SV) 


□ Yes □No 


0-1-2 


11. Chapter I (CH.D 


□ Yes □No 


0-1-2 



Sp. Ed. Fonn D-2 



6 of 13 



CERC @ UCR 



ERIC 



45 



For each pre-referral option listed below, check Y (yes) if present in your school or N (no) if not 

Also, for each option present, circle your level of involvement. 0 (not involved), 1 (moderately involved), 

or 2 (highly involved). 



1 School Practices 

1 


Options available 
in your school 


Level of involvement 


12. Big brother/sister program (BBS) 


□ Yes oNo 


0-1-2 


13. Crisis intervention team (CIT) 


□ Yes □No 


0-1-2 


14. Exclusion from extra curricular activities 
(XXC) 


□ Yes □No 


0-1-2 


15. Grade retention (GR) 


□ Yes □No 


0-1-2 


16. In-schod student advocate (ISA) 


□ Yes □No 


0-1-2 


17. In-school suspension (ISS) 


□ Yes □No 


0-1-2 


1& School attendance review board (SARB) 


□ Yes □No 


0-1-2 


19. Transfer to another dass/teacher (TAG) 


□ Yes □No 


0-1-2 


Classroom altenutiveB within a school 


20. Classroom with reduced enrollment (RE) 


□ Yes □No 


0-1-2 


21. Flexible schedule (FS) 


□ Yes aNo 


0-1-2 


22. Full-day kindergarten (FK) 


□ Yes □No 


0-1-2 


23. Pre-kindergarten (PK) 


□ Yes □No 


0-1-2 


24. Pre-first grade (PF) 


□ Yes □No 


0-1-2 


25. Special needs classroom (SNC) 


□ Yes □ No 


0-1-2 
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For each pre-refemil option listed below, check Y (yes) If piesent in your school or N (no) if not 

o /S'^Jf . circle your level of involvement 0 (not involved), 1 (moderately involved), 

or 2 (highly involved). 



Clamroom practiees 


Options available 
in your school 


Level of involvement 


26. Charge of instruction group (CIG) 


□ Yes 


□ No 


0 


1 - 2 




27. ISxdusion from non-curricular 
activities (XNC) 


□ Yes 


□ No 


0 


1 - 2 




28. libctra asdenments (EA) 




l_J INO 


n 
U 


1 - 2 




29. Extra help outside of class (EHO) 




L-l INO 


n 
U 


1 - 2 




30. Instnictioii to sensitize student tn nnAi^iAl 
needs of others (ISN) 


1 1 V«40 


l_J INU 


n 
U 


1 - 2 




31. Modification of environment (ME) 


□ Yes 


□ No 


0 


1 - 2 




1 32. Peer tutoring (PT) 


□ Yes 


□ No 


0 


1 - 2 




1 38. Reduction of grade (RG) 


□ Yes 


□ No 


0 


1 - 2 




R 34. Student-teacher conferences (STC) 


□ Yes 


□ No 


0 


1 - 2 




1 35. Student-teacher contracts (STC) 


□ Yes 


□ No 


0 


1 - 2 




1 36. Student-teacher-parent contracts (STPC) 


□ Yes 


□ No 


0 


1 - 2 




1 37. Teacher-parent contracts (TPCF) 


□ Yes 


□ No 


0 


1 - 2 




1 38. Team teaching (TT) 


□ Yes 


□ No 


0 


1 - 2 




1 39. Use of paraprofessionals (PAR) 


□ Yes 


□ No 


0 


1 - 2 




1 40. Use of volunteers/student teachers 
1 (VOL) 


□ Yes 


□ No 


0 


1 - 2 





School Alternatives 



1 41. Transfer to another district (TOD) 


□ Yes □No 


0-1-2 


1 42. Transfer to another school within 
1 district (TID) 


□ Yes □ No 


0-1-2 
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For each pre-referral option listed below, check Y (yea) if present in your school or N (no) if not 

Also, for each option present, circle your level of involvement 0 (not involved), 1 (moderately involved). 

or 2 (highly involved). 





Optiona available 
in your school 


Level of involvement | 


AO A«lAtt»^Aal ^ 1 - / A 

4o« Aaapted curricula (AC) 


LJ Yes 


□ No 


0 


1 - 2 




44. Aaapted matenais (AM) 


LJ les 


□ No 


0 


1 - 2 




45. Alternative means for demonstrating 
achievement and/or competency (ADA) 


LJ Yes 


□ No 


0 


1 - 2 




1 

46. Altetnative testing techniques (ATT) 


□ Yes 


□ No 


0 


1 - 2 




47. Assessment of and accommodation to 
student's individual learning style (ILS) 


□ Yes 


□ No 


0 


1 - 2 




48. Beliavior modification (BMO) 


□ Yes 


□ No 


0 


1 - 2 




49. Charting behavior/progress (CB) 


□ Yes 


□ No 


» 

0 


1 - 2 




H 50. Ck>mputer-as8isted instruction (CAI) 


□ Yes 


□ No 


0 


1 - 2 




51. Individual instruction (11) 


□ Yes 


1 — 1 Mo 


n 


1-9 




52. Multi-sensoiy approach (MSA) 


□ Yes 


□ No 


0 


1 - 2 




53. ODDOrtnnitiiM fnr ilrill k nra<<tiM> ((\nt>\ 


□ Yes 


□ No 


0 


1 - 2 




54. Small group instruction (SGD 


□ Yes 


□ No 


0 


1 - 2 




55. Task analysis (TA) 


□ Yes 


□ No 


0 


1 - 2 




56. Use of learning aids (LA) 


□ Yes 


□ No 


0 


1 - 2 




1 57. Use of concrete materials (CM) 


□ Yes 


□ No 


0 


1 - 2 




1 58. Variety of grading systems (VGS) 


□ Yes 


□ No 


0 


1 - 2 





Services to atudents and/or parents 



1 59. Bilingual services/instruction (BIL) 


□ Yes 


□ No 


0 


1 - 2 


1 60. ESL/LEP services/instruction (ESL) 


□ Yes 


□ No 


0 


1 - 2 


1 61. Evaluation/diagnostic services (EOS) 


□ Yes 


□ No 


0 


1 - 2 


1 62. Guidance counseling (GrC) 


□ Yes 


□ No 


0 


1-2 


1 63. Nursing/healtii services (NHS) 


□ Yes 


□ No 


0 


1 - 2 


1 64. Interpreter (INT) 


□ Yes 


□ No 


0 


1 - 2 


1 65. Note taker (NT) 


□ Yes 


□ No 


0 - 


1 - 2 
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For each pre-refeiral option listed below, check Y (yes) If present in your school or N (no) if not 

Also, for each option present, circle your level of involvement 0 (not involved), 1 (moderately involved), 

or 2 (highly involved). 



Services to students and/or parents 


Options available 
in your school 


Level of involvement™"^""! 


66. P^chological counseling (PC) 


□ Yes □ No 


0-1-2 


1 67. Social work counseling (SW) 


□ Yes □ No 


0-1-2 


1 68. Speech therapy (SPT) 


□ Yes □ No 




Services to teacher 


69. Child Study Team services (CST) 




0.1 9 
U - 1 - Z 


70. Computer services (CS) 


1 — 1 Yea 1 — 1 No 




71. Consultation with master teacher (MT) 


□ Yes nNo 


0-1-2 


72. Consultation with other professionals 


□ Yes □ No 


0-1-2 


H §o. m-service iraimng Uoi ; 


□ Yes □ No 


0-1-2 


H It. r^araproiessionai support yrro) 


□ Yes cdNo 


0-1-2 


I 76. Provimon for voluntaiy transfer (PVT) 


□ Yes □ No 


0-1-2 


1 76. Referral process for students with 
1 learning or behavioral problems (RER) 


□ Yes □No 


0-1-2 


77. Student evaluation/diagnostic 
services (SEDS) 


□ Yes □No 


0-1-2 


78. Teacher assistance team (TAT) 


□ Yes aNo 


0-1-2 


79. Teacher support group (TSG) 


□ Yes □No 


0-1-2 


80. Team planning (TP) 


□ Yes □No 


0-1-2 


81. Informal teacher support group (ITSG) 


□ Yes □No 


0-1-2 


Other interventions 




1 82. Increase grade (IG) 


□ Yes □No 


0-1-2 


1 ^' 


□ Yes □ No 


0-1-2 


1 84. 


□ Yes □ No 


0-1-2 


1 85. 


□ Yes □ No 


0-1-2 
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TEACHER VIEWS OF THE OPERATIONS AND EFFICACY OF PRE-REFERRAL 

SPECIAL EDUCATION OPTIONS 

^iwXnfiiS^^ f ^""^ opewtlon. and effectlvones. of the pre-^ferral special education options which 
J? ^ u following scale, indicate the extent to which you agree or 

disagree with the following statements by circling the appropriate number for each statement 



Strongly 
Disagree 



2 

Disagree 



3 

Tend to 
Disagree 



4 

Tend to 
Agree 



5 

Agree 



6 

Strongly 
Agree 



1. The options which are offered work well for teachers and 
students. 

2. Tiie locations in the school where the options are held are 
convenient for students and teachers. 

3. The curriculum associated with the options is well-suited to the 
students and their difficulties. 

4. The instruction provided in the options is appropriate for the 
students' achievement levels and problems. 

5. Communications between staff providing pre-referral options 
and classroom teachers is easy and effective. 

6. The options are effective in reaching their goals and objectives 
with students. 



1-2-3-4-6-6 
1-2-3-4-6-6 
1-2-3-4-6-6 
1-2-3-4-5-6 
1-2-3-4-6-6 
1-2-3-4-6-6 



ERIC 
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TEACHER VIEWS OF THE OPERATION OP THE CHILD STDDY TEAM 



Z^i't*ti°^.*,h* "P*""-" 1*'" CUM Study T«un to y„„ „hooI7 Ustag the following «»Ie. 



1 

Strongly 



2 

Disagree 



3 

Tend to 
Disagree 



4 

Tend to 
Agree 



5 

Agree 



6 

Strongly 
Agree 



1. The information used to make recommendations and/or reach 
decisions for students is complete and accurate. 

2. The amount of time to make recommendations and/or decisions 
for referred students is about ri^t. 

3. The Child Study Team meetings are held at times which work 
well with teachers' schedules. 

4. The appropriate staff members participate and are involved in 
making reconmiendations and/or decisions on the Child Study 

5. The communications of the Child Study Team with teachers 
regarding recommendations and/or decisioDi are effective. 

6. The recommendations are appropriate and useful. 

7. The Child Study Team solicits and values teacher input. 

8. The ChUd Study Team soUcits and values parent and guardian 
mput. ^ 



1-2-3-4.5-6 



1-2-3-4-5-6 



1-2-3-4-5-6 



1-2-3-4-5-6 

1-2-3-4-5-6 
1-2-3-4-5-6 
1-2-3-4-5-6 
1-2-3-4-5-6 
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TEACHER VIEWS OF STUDENT ASSESSMENT PRACTICES 
taSii^hi"«^«^j;**l*l*u*^'' awessment practices in your school? Using the following scale. 




4 


5 


6 


Tend to 


Agree 


Strongly 


Agree 




Agree 



1. The communications with teachers about the purpose, time, 
place, and duration of student assessments are clear and 
timely. 

2. The times at which assessments are conducted work well with 
teacher and student schedules. 

3. The place where assessments are conducted is appropriate and 
convenient for students. 

4. The time it takes to complete full assessments is about right. 

5. The communications with teachers about the results and 
conclusions of students assessments takes place at the right 
times and in the right ways. 

6. Student assessments produce new and important information 
on students. 

7. The information gained in student assessments is useful for 
classroom teachers. 

8. Student assessments lead to appropriate student placements. 

9. The communications with parents and guardians about the 
results and conclusions of students assessments takes place at 
the right times and in the right wnys. 



1-2-3-4-6-6 

1-2-3-4-5-6 

1-2-3-4-6-6 
1-2-3-4-6-6 

1-2-3-4-6-6 

1-2-3-4-5-6 

1-2-3-4-5-6 
1-2-3-4-5-6 

1-2-3-4-5-6 



'^^^^^^^^^^ ^""^^ P^"^« ^ *h« ^'^^^losed envelope and 

retorn it to the office of the California Educational Research Cooperative: CERC, School 
of Education, University of California, Riverside, CA 92521 - 0128 
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PARENT/GUARDIAN SURVEY 

Dear Parent or Gi;ardian: Your answers to the following questions are veiy 
important They will help us learn how all children can benefit from the school 
program. Please answer aU questions ftiUy. Your responses will be kept 
confidential and will not become part of the student record. 



For office use only: 

D^te^^^/,^/^ 
Slo Dia^ Yr' 

Code: 



^ form immediately. Then pl&ce it in the enclosed addressed envelope, seal it and mail it 
directly to your student's school as soon as possible. No postage is necessaiy. Thanic you for your assistance. 

1. Child's Name 

(Please print) TSt fSit Middle Initial 

2. List aU the people living in the child's home, beginning with yourself. 

hp thr'tiS^.^^TJ'' Tl*^' ^'^^"^ relationship to the chUd. For example, the person may 

l^latnS:^.:^^^^^^^ P--^ 'H.ardian. and Jon. If ?here is n^ 



Name 


Age 


Date of Birth 


Relationship to Child 











































































Does your child have any serious health problems? (check Yes or No) 



1 Yes 


No 


PROBLEM 






Vision 






Hearing 






Speech 






Frequent ninesses 



1 Yes 


No 


PROBLEM 


H 




Frequent Accidents 






Other (please describe) 
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Check the boxes that best eipress your answers to the following questions. 





Excellent 


Very good 


Good 


Average 


Poor 


How good is the regular school 
program your child is presently 
enrolled in? 


□ 


□ 


□ 


□ 


□ 


b your diild receiving any special 
instructional services at this time? 

□ yos. IZIno. 
If yes, how good are th^ 


□ 


□ 


□ 


□ 


□ 


How good are the teachers in helping 
with your child? 


□ 


□ 


□ 


□ 


□ 


How good is the principal in helping 1 
with your child? 1 


□ 


□ 


□ 


□ 


□ 



Check the boxes that best describe your contacts with the schooL 



About how often has someone in 
your fkmlly contacted the school 
this year for any of the following 
reasons? 


Never 


Once or 
Twice 


A Few 
Times 


Many 
Times 


Wi 
wil 

COl 


m you satisfied 
th these school 
iitacts? 


Partidpating in school activities? 


□ 


□ 


□ 


□ 


c 


Hves. Dno. 


Assisting in the classroom? 


□ 


□ 


□ 


□ 




□ ycs. Ono. 


Dealing with your child's learning 
problems? 


□ 


□ 


□ 


□ 




□ Ves. Dno. 


Dealing with your child's behavior or 
discipline problems? 


□ 


□ 


□ 


□ 


c 


□ ycs. nifio. 
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AREAS OF DIFFICULTY 


1 Ai.tMf t\m9f ii your child having 
y difficulties in school in any of 
1 the areas listed below? 

1 Check Yes or No for each area. 


1 Has your child ££gr repeated a 

1 ffrnda? 

1 Ckea, □ No. □ Don't know 

If yes, check each area of 
difficulty. 


Reading 


1 □Ves. Dno. 


□ Yes. □ No 


Spelling 


1 DYes. Dno. 


□1 Yes. □! No 


Writing 


□ Yes« Dno. 


1 1 Yes. rn No 


Arithmetic 


□ ves. Dno. 


CD Yes. CZl No 


1 Work Habits 


□ Yes. Dno. 


1 1 Yes. n Kn 


Health Problenu 


□ Yes. Dno. 


1 1 Ym I 1 


Regular Attendance 


□ Yes. □no. 


□1 Yes. □! No 


Physical Development 


□ Yes, □no. 


1 1 Yes. □] No 


1 Getting along with Students 1 | — | [—-] 


□ Yes. □ No 


1 Getting along with Teachers 


□ Yes. □no. 


1 { Ym I 1 Mn 


1 Getting along with Principal 


□ ves. □no. 


1 1 Yes. rn No 


1 Doing Homework 


□ Yes. □no. 


!□ Yes. CD No 


1 Finishing Class Work 


□ Yes 1 Iko. 


□1 Yes. n No 


1 Breaking School Rules 


□ Yes. □no. 


□ Yes. □ No 


Following Classroom Rules 


□ Yes. Ono. 


□ Yes. □no. 


Unfair Treatment by School 


□ Yes, □no. 


L-JYes. □no. 


Other (please describe) 1 







Does your child have any serious problems getting along with the following people? (check Yes 



Yes 


No 


PEOPLE 






Brothers and Sisters 






Classmates | 






Other Children 1 



Yes 


No 










L 









or No) 



PEOPLE 



Parents 



Teachers 



School Principal 



Other Adults 
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AREAS 


Has your child ever had ipecial 

MMi»iii|| lur Mijr OK ulO illinCllIDlOB 

In the lilted areas? 

1 ^chfick Yaa ni* Nn fnw* AOtf^lt aviaa^ 


Has your child ever received 
special services for difficulties in 
any of the listed areas? 
(caecK Yes or No for each area) 


1 Reading 


1 — 1 Yei. 1 1 No. 


r— n r— 1 
L JY«^ 1 J No. 


1 Spelling 


L-J Yes. 1 1 No. 


1 lYese [□No. 


1 Arithmetic 


1 — lYes. 1 iNo. 




Iworii Habits 1 


1 1 1 1 _ _ 
1 1 Yes. LJ No. 


LJYes. LJNo. 


1 Getting Along with Others 


1 1 V n~i 

1 — 1 Yes. 1 1 No. 


1 1 1 1 

□ Yes. rjNo. 


i Vision 


1 1 V 1 1 

L— J Yes. 1 1 No. 


1 1 1 — 1 
L_lYes. IJNo. 


1 Speech 


1— JYes. 1 iNo. 


1 — lv«,, [_.|Nn. 


Hearing 1 


□ yos. Dno. 


OYes. Ono. 


Physical Development | 


□ yos. Dno. 


□ ycs. Dno. 


Other (please describe) 1 







Do your own or rent your home? 
CHRent 

□ t60,001 to $70,000 
$70,001 to $80,000 
$80,001 or More 



How long have you lived at your present address? 

Years_ Months □own 
Please indicate your fkmily's approximate annual income. (Check one.) 

□ $10,000 or Less □ $30,001 to $40,000 

□ $10,001 to $20,000 □ $40,001 to $60,000 

□ $20,001 to $30,000 □ $50,001 to $60,000 
What is the highest grade in school you have completed? (Circle number.) 

1 - 2 . 3 - 4 - 5 - 6 - 7 - 8 - 9 . 10 . 11 . 12 - 13 . 14 . 15 - 16 - 17 - 18 - 19+ 

What is your present occupation? □ I am not employed. 

Are you married? □ Yes □ No (If yes, complete the next two items.) 
What Is the highest grade in school your Spouse has completed? (Circle number.) 

1 . 2 - 3 . 4 - 5 - 6 - 7 - 8 9 - 10 - 11 - 12 . 13 - 14 . 15 - 16 . 17 - 18 - 19+ 
What is your Spouse's occupation? □ Spouse is not employed. 

ISLJSi! T ~°*Pjf ^« Parent/Guardian Sunrqr. Please maU it in the enclosed envelope as soon as 
possible. Remember, no postage is necessary. Thank you. Your assistance is very much appm?ated. 
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ENCUESTA DE LOS PADRES O GUARDIANES 



For offioi; lii^^ 



Code; 



Quendos Padres o Guardianes; Sus respuestas al siguiente cuestionario son muy 
importantes. Nos ayudarto a saber como los nifios se pueden beneficiar del 
programa escolar. Por «avor contesten todas las preguntas completamente. Sus 
respuestas se mantendrftn confidendales, Y no formarikii parte del archive de 
■u efltudiante. 

»Z.rSSrotf P«™iso. ainOo y deposftela en d 

School of Education, Unlvenity of Callfomla. Rlvenide CA 92S21. No necewitoii egtampiUa.. 

Gracias por su cooperacion. 

1. Nombre del nifio 



(Favor,escribir en imprenta) Apellido Nombre ~ 

2. Hagan una lista de todas las personas viviendo en la casa con el estudiante incIuy6ndosen ustedes. 

d ^^ut ^ ^ nacimiento y la relaci6n de la persona con el nifio. Por ejemplo la madre 



Nombre 



Edad 



Fecha de 
Nacimiento 



Relacidn con el Estudiante 



Tiene el estudiante problemas series de salud? (Si No ) 




Chequed Icmi espados que mejor contesten las pregimtag* 



En 8U opini6Q: 


Excelente 


Muy 
Bueno 


Bueno 


Regular 


Pobre ' 


Qu6 tan bueno 68 el programa escolar 
en el que ra estudiante 
esta inscrito? 


□ 


□ 


□ 


□ 


□ 


1 Redbe su estudiante servidos 
1 instrudonales espedales ahora? 

1 EH SL EH No. 
1 Si redbe, qu6 tan buenos son? 


□ 


□ 


□ 


□ 


□ 


1 Qu6 tan buena es la ayuda que su 
1 estudiante redbe de los maestros? 


□ 


□ 


□ 


□ 


□ 


1 Qu6 tan buena es la ayuda que su 
1 estudiante redbe del director de la 
1 escuela? 


□ 


□ 


□ 


□ 


□ 



Chequefe los espados que meJor describen sus contactos con la escuela. 



Rtts o menos cu^ntas voces 
algufen en su fkmiUa se ha 
comunicado con la escuela 68te 
alio por las sigulentes razones? 


Nunca 


Una o 
dos 
voces 


Algunas 
voces 


Muchas 
voces 


Quedaron 
satisfechos con 
estos contactos? 


Para partidpar en activides escolares? 


□ 


□ 


□ 


□ 


O Si. EH No. 


Para ayudar en el saldn? 


□ 


□ 


□ 


□ 


□ si. UDfio. 


1 Concemiente a problemas de 
1 aprendizante de su estudiante? 


□ 


□ 


□ 


□ 


□n Si. im No. 


1 Concemiente al comportaniento o 
1 problemas de disdplina de su 
1 estudiante? 


□ 


□ 


□ 


□ 


□ Si. □ No. 
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AREAS DE DIFICULTAD 



En feste momento . eutA su 
estudiante teniendo dificultades 
en alguna de las Areas 
siguientes? 

(Chequed Si or No para cada 
Area.) 



Ha repetido su estudlente algAn 
ai&oV 

n SL n No. 

(Si responden "Si% cheque6 el 
Area de dificultad«) 



Lectura 



□ si. nNo. 



□ si. nNo. 



Ortografia 



□ s 



□ 



No. 



□ Si. □ No. 



Escritura 



□ 



□ 



No. 



□ Si. □ No. 



Matem&ticas 



□ s 



□ no. 



□ si. \Uno. 



H&bitos de trab^jos 



Problemas de salud 



□ s 



□ 



No. 



□ si 



□ 



No. 



□ Si. n No. 



□ si. Dno. 



Asiste a Clase Regularmente 



ns 



□ 



No. 



□ Si. □ No. 



Desarrollo Flsico 



□ 



□ no. 



□ Si. □ No. 



Congenia cos otros Estudientes 



□ 



No. 



□ Si. □ No. 



Congenia con los Maestros 



□ s 



□ 



No. 



□ Si. □ No. 



Congenia con el Director 



□ 



□ 



No. 



□ si. □ 



No. 



Hace SU8 Tareas 



□ s 



□ 



No. 



□ Si. □ No. 



Termina sus Trabsijos en Clase 



Dcsobedece las Reglas de la 
Escuela 



□ 



Si 



□ no. 



□ l 



□ no. 



□ Si. □ No. 



□ si. □ 



No. 



Desobedece las Re^as de la 
Clase 



□ 



□ no. 



□ si. □ 



No. 



Tratamiento Ii\iusto de la 
Escuela 



as 



□ no. 



□ Si. □ No. 



Otro (por favor explique) 

[ene su esluolianfe probiemas serios 



Si 


No 


PEItSONAS 






Hermanos or Hermanas 






Compafieros de Clase 






Otros Estudiantes 



con las siguientes personas? (Chequed Si or No.) 



Si 


No 


PERSONAS 






Padres 






Maestros 






Director de la Escuela 






Otros Adultos 
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Su eatudiante ha lido ezaminado 
Dor toner difleultadM oreociales 
en las ilguientefl area? Chequed Si 
1 o No para cada &rea«) 


Su estudiaiite ha recibldo serviolos 
eepeciales por dificultades en las 
siguientes Areas? (Cheque6 SI o 
No para cada 6rea.) 


Lecture 


1 1 Qf 1 1 No. 


i 1 SL [ZU No. 


Ortografia 


1 1 Ct 1 1 M« 


1 1 Si. 1 1 No. 


Mathem&ticas 


rn SI rn No. 


1 Ifit 1 Ivo 


H&bitos de Trabnyo 


1 !ri. rn No. 

' * aim ' ' i^O« 


1 1st 1 ilVTn 


Congenia con Otros 


rn Qi rn No. 


1 1st n No 


Visi6n 


1 1 fit 1 1 fJn 


1 1 Gf r_i No. 


Expresarse 


1 1 Gf 1 1 Mo 
^mmJ OA* UiM^ A^U« 


1 1 SL 1 1 No. 


Audici6n 


OSL □no. 


□ si. nNo. 


DesarroUo Fisico 


□H Si. O No. 


□ Si. n No. 


Otros (£avor explicar) 







Cu&nto tiempo llevan viviendo en ^sta direcddn? Es su casa propia or arrendada? 

Alios Meses Propia Arrendada 

Por favor indique cu^ es la entrada anual de la fiaxnilia.(Cheque6 uno.) 

EH $10,000 0 menos EH $30,001 a $40,000 EH $60,001 a $70,000 ^ 

□ $10,001 a $20,000 $40,001 a $50,000 EII'$70,001 a $80,000 

EH $20,001 a $30,000 EH $50,001 a $60,000 EH $80,001 o mds 

Cu&ntos afios de escuela ha usted completado? (Traza un drculo en el n^mero.) 

1 . 2 - 3 « 4 - 5 - 6 - 7 - 8 - 9 - 10 - 11 - 12 - 13 - 14 - 15 - 16 - 17 - 18 - 19+ 

Cufil es su presente ocupaci6n? No estoy empleado. 

Es casado? □ si □ No (Si usted contest6 "si", por favor responda las preguntas siguientes.) 

Cudntos afios de escuela su esposa o esposo ha completado? (Marque con un c{rculo el ntmero.) 

1 . 2 - 3 - 4 . 6 . 6 - 7 - 8 - 9 - 10 - 11 - 12 - 13 - 14 . 15 - 16 - 17 - 18 . 19+ 

Cu61 es la ocupaci6n de su esposa or esposo? Esposa 0 esposo estd desempleado 

Ahora usted ha terminado nuestro cuestionario. Por favor p6ngalo en el sobre lo mds pronto posible. Recuerde que 
no necesita poner estampillas. Gracias. Su ayuda es invaluable. 
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Name of School 
District 



CHILD STUDY REFKRRMi UOG 


STUDENT NAME 


GRADE 


REFERRING 
TEACHER 


DATE OF 
REFERRAL 


DATE OF 

CST 
MEETING 


DATE OF 
RETURN 
TO CST 


FINAL DISPOSITION* 


1. 














2. 














3. 














4. 














5. 














6. 














7. 














8. 














9. 














10. 














11. 














12. 















*Final disposition 

1. Returned to mainstream teacher 4. Provided remedial instruction 1 service 

2. Reassigned to another classroom 5. Ongoing support service 

3. Adjusted environment 6. Referred to special education assessment 



For of flee use only? ' 

Date ^ / ^ _ / _ ^r-;;:^: 

HoJ Day ,/ n.^/:i^ 
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Name of school 



District 





CHILD STUDY REFER 


lUkL LOO 




STUDENT NAME 


GRADE 


REFERRING 
TEACHER 


DATE OF 
REFERRAL 


DAI E OF 

CST 
MEETING 


DATE OF 
RETURN 
TO CST 


rlriAij UxoJrUbxixUri^ 


13. 










































16. 














17. 












- 


18. 




























20. 














21. 














22. 














23. 














24. 














25. 












... 1 


26 . 














27. 














28. 















*Final disposition 

1. Returned to inainstreain teacher 4. Provided remedial instructional service 

2. Reassigned to another classroom 5. Ongoing support service 

3. Adjusted environment 6. Referred to special education assessment 
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SITE VISIT OBSERVATION REPORT FORM 

Name of Student^ 

(Please print) Li^t Middle Initial 

Name of School 

District 

(A) Student activities - observe and report 



Observation Date: _/_/ _ Start time: : _ End time- • 
Mo Day Yr Ifr "Min Ifi. "Mn 



1 CLASSROOM 
ACTIVITY 


DESCRIPTION 


REMARKS 


Scheduled 

instructional 

activity 






Specific subject 
area content 






Learning 
activity in 
progress 






Special 
instructional 
treatment for 
student 






Level of 
engagement 
(high/medium/ 
low) 






1 Classroom 
1 seating 
1 arrangement & 
1 location of 
1 student 






- 



For office liM ont)^ 

Date: / / 
Mo D^Of Yr" 

Code: 
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(A) Student activities - observe and report 



CUVSSROOM 

Acn'iviTy 


DESCRIPTION 


REMARKS j 


Student- 

teacher 
1 interaction 
1 (character of 
1 activity) 






1 Problematic 
1 student 
1 behavior 






Transition 
times 






1 

1 Other 







(B) Child Study Team activities - observe and report 



1 Observation Date: / / Start time: : End time: 

1 Mo Day Yr Ifr" M£ Hr Min 


ACTIVITY 


DESCRIPTION 


REMARKS 


Location of 
meeting 






Scheduled 
time of 
meeting 


From: To: 




1 CST team 
members 
present 
(Name & 
Title) 


Name Title 

1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 


Characteristics and tone of each 1 
member's CST participation 1 
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(B) GhUd Stud 


y Team activities - observe and report I 


ACTIVITY 


DESCRIPTION 


REMARKS 1 


Others present 






Who is the 
coordinator of 
1 vjol meetings/ 






1 Use of 
1 assessment 
1 oaia 


1 .A 1 

1. l*ormal 

2. Informal 




How many 
prior CST 
meetings were 
held for this 
student 







(C) School stoff activities (other than student's classroom teacher) - observe and report 



Observation Date: / / start time: : 



End time: 




[activity 


DESCRIPTION 


REMARKS 


1 Staff- student 






[ Staff- CST 
1 members 







Staff-Parents 






1 Staff-Other 
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(D) Parental activities - observe and report 



1 Observations Ds 


ite- __/__/ Start time: : End time: 

Mo Day Yr ifi" m£ Kf "Miir 


j ACTIVITY 


DESCRIPTION 


REMARKS 


Parent/ 
Guardian 
attendance at 
CST 






1 Evidence of 
1 pre-meeting 
1 preparation 




• 


1 Nature of 
1 parent 

1 participation in 
1 decision 
1 process 






Kecommended 
parental action 







(E) Student's current status in the pre-referral process - check the appropriate box 





Current status of sampled student 


□ 


Student has been returned to the mainstream teacher 


□ 


Student has been assigned to another classroom 


1 □ 


Student has been provided with an acljusted environment 


I □ 


Student has been provided with remedial instruction services 


□ 


Student has been provided with ongoing support services 


□ 


Student has been recommended for special education assessment and possible 
placement 
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TEACHER INTERVIEW PROTOCOL FORM 

Directions: Responses to the following questions, as well 
as any other information obtained during the interview, 
should be transcribed from field notes and from audio 
cassette tapes by the field investigator. The purpose of 
this form is to guide the interview process and should not 
be considered a complete list of questions. 



for Office Use Only: 

Mo./ Day/ Yr. 
Code: : 



Verbal permission to tape the interview must be obtained from the 
interviewee. 



Date 



Name of Investigator 

(Please print) Last 

Name of School 



Time 



to 



Location 



First 
District 



Middle Initial 



Name of Teacher 



Last 



First 



Middle Initial 



Name of Student 



Last 



First 



Middle Initial 



Questions About the Teacher 

1. Please tell me about your classroom. 

2. Please tell me about your philosophy of teaching. 
Questions Abort the Student 

3. Please tell me about this student. 

4. How long have you known this student? 

6. How would you describe this student's strengths? 

6. In what areas does this student need to improve? 

7. In general, do you think this student is happy with his or her schooling? 
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Questions About the Student's Problems 

8. Do you believe this student has problems with school that are having negative 
effects on his or her learning? If yes, please describe the problems. 

9. Do you beUeve this student has problems outside of school that are having a 
negative effects on his or her schoolwork? If yes, please describe the problems. 

Questions About the Help the Student is Receiving from School 

10. Tell me about the school principal. 

11. Tell me about the school staff. 

12. Do you beUeve the school staff has helped the student with his or her problems'? 
Please explam who helped the student and who did not help the student, and rive 
specific examples, if possible. 

Questions About the Help the Student is Receiving from FamUy 

13. Tell me about this student's family. 

14. Do you believe the student's parents and family have helped the student with his 
or her school problems? Please explain who helped the student and who did 
not help the student, and give specific examples, if possible. 

15. Do you beUeve the help the student has received from home has been effective^ 
Please desr-ibe how this help has or has not been effective. 

Teacher's Assessment of Student's Situation 

16. Tell me about the help this student is receiving. 

17. Do you believe the help the student has received has been effective? Please 
descnbe how this help has or has not been effective, 

18. What suggestions would you make for helping this student in the future? 
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other 

19. Is there anything I did not ask you that you want to teU me? 

20. Is there anything you would Uke to ask me? 



™iJZfw^^^ Record any events, interruptions or other stray 
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For Office Use Onty: 
Date / / 

Code:" 



PRINCIPAL INTERVIEW PROTOCOL FORM 

Directions: Responses to the following questions, as well 
as any other information obtained during the interview, 
should be transcribed from field notes and from audio 
cassette tapes by the field investigator. The purpose of 
this form is to guide the interview process and should not 
be considered a complete list of questions. 

Verbal permission to tape the interview must be obtained from the 
interviewee. 



Date Time 


to : Location 




Name of Investigator 


(Flease prmt) Last 


First 


Middle Initial 


Name of School 


District 




■ 

Name of Principal 


Last 


First 


Middle Initial 


Name of Student 






Last 


First 


Middle Initial 


(Questions About the Principal 



1. Please tell me about your school. 

2. Please tell me about your philosophy of education. 
Questions About %e Student 

3. Please tell me about this student. 

4. How long have you known this student? 

6. How would you describe this student's strengths? 

6. In what areas does this student need to improve? 

7. In general, do you think this student is happy with his or her schooling? 
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Questions About tho Student's Problems 

8. Do you believe this student has problems with school that are having negative 
effects on his or her learning? If yes, please describe the problems. 

9. Do you believe this student has problems outside of school that are having a 
negative effects on his or her schoolwork? If yes, please describe the problems. 

Questions About the Help the Student is Receiving from School 

10. Tell me about this student's teacher. 

11. Tell me about the school staff. 

12. Do you believe the school staff has helped the student with his or her problems? 
Please explain who helped the student and who did not help the student, and give 
specific examples, if possible. 

Questions About the Help the Student is Receiving from Family 

13. Tell me about this student's family. 

14. Do you beheve the student's parents and family have helped the student with his 
or her school problems? Please explain who helped the student and who did 
not help the student, and give specific examples, if possible. 

16. Do you beheve the help the student has received from home has been ctive'? 
Please describe how this help has or has not been effective. 

Principal's Assessment of Student's Situation 

16. Tell me about the help this student is receiving. 

17. Do you beheve the help the student has received has been effective? Please 
describe how this help has or has not been effective. 

18. What suggestions would you make for helping this student in the future? 
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other 

19. Is there anything I did not ask you that you want to teU me? 

20. Is there anything you would Kke to ask me? 



Field Investigator's Comments: Record any events, interruptions or other stray 
occurrences that seem to be relevant to the interview. Record your XcJve 
comments about this interview. auojecuve 
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PARENT/GUARDIAN PROTOCOL FORM 

Directions: Responses to the following questions, as well 
as any other information obtained durmg the interview, 
should be transcribed from field notes and from audio 
cassette tapes by the field investigator. The purpose of 
this form is to guide the interview process, and should 
not be considered a complete hst of questions. 



For OfBce Use Only: 
Date / 7 

Mo./J)V/*Yr. 
Code; 



Verbal permission to tape the interview must be obtained from the 
interviewee. 



Date 



Tune 



to 



Locatiop 



Name of Investigator 

(Please print) Last 

Name of School 



First 
District 



Middle Initial 



Name of Parent/Guardian 



Last 



First 



Middle Initial 



Name of Student 



Last 



First 



Middle Initial 



Questions About Parent(s)/Guardian(s) 

1. Please tell me about your family. 

2. Please tell me about what you expect your child will learn from school. 
Questions About the Student 

3. Please tell me about your child. 

4. How would you describe your relationship with your child? 

5. How would you describe your child's strengths? 

6. In what areas does your child need to improve? 

7. In general, do you think your child is happy with his or her schooling? 
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Questions About the Student's Problems 

8. Do you believe that your child has problems with school that are having negative 
effects on his or her learning? If yes, please describe the problems. 

9. Do you beUeve that your child has problems outside of school that are having a 
negative effects on his or her schoolwork? If yes, please describe the problems. 

Questions About tlie Help the Student is Receiving from School 

10. Tell me about your child's teacher. 

11. Tell me about the school principal. 

12. Tell me about the school staff. 

13. Do you beUeve the school staff has helped your child .ith his or her problems? 
Please explain who helped your child and who did not help your child, and give 
specific examples, if possible. 

Questions About the Help the Studec Is Receiving from Family 

14. Do you beUeve you and your family have helped your child with his or her school 
problems? Please explain who helped the student and who did not help the 
student, and give specific examples, if possible. 

15. Do you beUeve the help your child has received from home has been effective? 
Please describe how this help has or has not been effective. 

Parent's Assessment of Student's Situation 

16. TeU me about the help your child is receiving. 

17. Do you beUeve the help your child has received has been effective? Please 
describe how this help has or has not been effective. 

18. What suggestions would you make for helping your child in the future? 
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19. Is there a.^, i ^id not ask you that you want to teU .e? 

20. Is there anythingyou would like to ask me? 

oS.nr^r3::^Cn^»^^^^ events. inte^p«o^ or other stray 
comments about this interview. *° R^^'d your subjeS 
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VARIABLES BY FORMS/ INSTRUMENTS MATRIX* 



* Data that yield strictly repetitive information on sample subjects, such as age, ethnicity, gender, etc., are 
accounted for only once in this matrix. 



VARIABLES 


FACTORS 


SOURCE OF DATA 


DATA 


INSiRUMFNT 
& ITEMS 


TOTAI 
ITEMS 1 


1 

Problem etiology 
and diagnosis 


Student's 
academic & 
behavioral 
problems and 
health/physical 
characteristics 


Standardized 
tests, Teachers, 
Parent/Guardian, 
Psychologist, 
Field 

investigators 


Previous 
referral , 
Retention status. 
Test results. 
Concerns & level 
of concern. 
Services received 


C2 - 18 
C3 - 3 
D3 - 7 
E2 - 10 
E3 - 21 


59 


2 

Family and demographic 
characteristics 


Student/Parent/ 
Guardian 
characteristics. 
Parents' school 
participation & 
support 


Parent/Guardian, 
School records. 
Administrators, 
Teachers 


SES, Occupation, 

Education, 

Ethnicity, 

Language, 

Gender, Age, 

Level of 

involvement. 

Perceived 

effectiveness. 

Affective 

attitudes 


C2 - 5 
D3 - 19 
E2 - 4 
E3 - 9 


37 


3 

Professional ideology 


Professional 
ideology 


Administrators, 
Teachers 


Professional 
orientation 


D2 - 4 
E3 - 3 


7 
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VARIABLES 


FACTORS 


SOURCE OF DATA 


DATA 


INSTRUMENT 
& ITEMS 


TOTAL 1 
ITEMS 1 


1 ^ 

ocarr tnining 

and experience 


Staff 

characteristics 


Administrators, 
Teachers, 
Psychologist, 
Field 

Investigators, 
CBEDS 


Credentials, 

Experience, 

Ethnicity, 

Language, 

Salary, 

Age, Gender 


C3 - 9 
Dl - 11 
D2 - 3 
E3 - 15 


38 1 


School climate 
and culture 


School Climate 


Administrators, 

Teachers, 

Parents 


Affective 
attitudes. 
Effect 1 veness 


02 - 9 
D2 - 1 
D3 - 7 
E2 - 4 
E3 - 3 


24 


6 

School organization 


School 

characteristics 


CA State 
Department 
of Education, 
Administrators, 
CBEDS, CAP, 
School records 


School program 
design/ 
organization. 
Service 
availability. 
Enrollment, SES, 
Test scores. Time 
lag in convening 
CST 


C2 - 2 
D3 - 2 
El - 1 
E2 - 1 


6 


7 

Sc/?oo? program design 


Alternative 
assessment 


Administrators, 

Psychologist, 

Teachers 


Alternative 
assessment 
program 
cateaories . 
Recommendations 


03 - 4 
02 - 1 


5 
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1 VARIABLES 


FACTORS 


SOURCE OF DATA 


DATA 


INSTRUMENT 
k ITMES 


TOTAL 
ITEMS 


8 

Service availability 


Pre-referral 

options, 

Interventions, 

to 1 program 

operation 

efficiency, 

Sp. Ed. referral 


Administrators, 

Teachers, 

Parent/Guardian, 

rsycnoiogist. 

Field 

investigators 


Availability, 

Operations, 

Efficacy, 

ibi participants. 

Recommended 

action, Status 


C2 -11 
D2 - 11 
D3 - 1 

n 1 
tl - 1 

E2 - 8 


32 





1 FORMS/ INSTRUMENTS I 




# 


81** 


C2 


C3 


Dl 


D2 


D3 


El 


E2 


E3 


TOTAL 


V 


1 




18 


3 




* 


7 


* 


10 


21 


59 


A 
R 


2 




5 


* 


* 


* 


19 


* 


4 


9 


37 


I 


3 




* 


* 


* 


4 


* 


* 


* 


3 


7 


A 
8 


4 




* 


9 


11 


3 




* 


* 


15 


38 


L 
E 


5 




9 


* 


* 


1 


7 


* 


4 


3 


24 


S 


6 




2 


* 


* 


* 


2 


1 


1 


* 


6 




7 




* 


4 


* 


1 


* 


* 


* 


* 


5 




8 




11 


* 


* 


11 


1 


1 


8 


* 


32 



** California State Department of Education will furnish details with respect to this form. 
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HYPOTHESES MATRIX 



Hypothesis 


1 Ind. ^^ar. 


Dep. Var. 


Inst. 


Analysis | 


1 


Academic, 
Behavioral 


Time lag in 
processing 
and sp. Ed. 
referral 


Ind.C2,D3 
Dep.El,E2 


Multiple,Logistic 
Regression, & 
Discriminant 
analysis | 


2 


Ethnicity, 
Language, 


Learning 
difficulties, 
Ref. to Sp. Ed. 


Ind.C2, 
Dep.C2, 
D3, & E2 


Canonical 
correlation, 
MANOVA, & 
Logistic Reg. 


3 


Ethnicity, 
Language, 
Learning 
problems 


Six service 
modifications 


Ind.C2,D2 
Dep.E2 


Discriminant 
functional 
analvsis 1 


4 


Professional 
Ideology 


#of CST 
referral, 
Types of 
Lg. Problems 


Ind.D2 
Dep.C2,El 


Linear 
Regression, 
Discriminant 1 
analysis || 


5 


School 
Climate 


Types of 
learning 
problem, Sp. 
Ed. Referral 


Ind.D2 
Dep.C2, 
El, & E2 


Discriminant 
functional 
analysis. Logistic 
Regression || 


6 


Prof. Ideology 


# of CST Ref. 
Ret Sp. Ed. 


Ind. D2 
Dep.El,E2 


Discriminant 
analysis. Logistic 
Regression || 


7 


CBEDS & 
SES 


# of CST Ref. 
#ofSp. Ed. 
Ref. 


Ind.Dl 
Dep.El,E2 


ANOVA 


8 


Experience & 
training of 
Staff 


#of 

interventions 
# of service 
modifications 


Ind.C3,Dl 
Dep.D2,E2 


Multiple 
Regression 


9 


Parent 
participation 


Ref. to Sp. Ed. 


Ind.D3 
Dep.E2 


Logistic 
Regression 


10 


Parent 
perception of 
school 

effectiveness 


Ref. to Sp. Ed. 


Ind.D3 
Dep.E2 


Logistic 
Regression 



